Kalispell Public Schools

School Psychologists Evaluation Rubric
2016-20​​17
(based on NASP Model for Comprehensive & Integrated School Psychological Services 2010

& Charlotte Danielson’s Framework for Teaching)

all evaluations are on a continuous basis

The 10 areas of School Psychology (listed below) reflect the following Principles:
· School psychologists have a foundation in the knowledge bases for both psychology and education, including theories, models, research, empirical findings, and techniques in the domains, and the ability to explain important principles and concepts.

· School psychologists use effective strategies and skills in the domains to help students succeed academically, socially, behaviorally, and emotionally.
· School psychologists apply their knowledge and skills by creating and maintaining safe, supportive, fair, and effective learning environments and enhancing family–school collaboration for all students.

· School psychologists demonstrate knowledge and skills relevant for professional practices and work characteristics in their field.

· School psychologists ensure that their knowledge, skills, and professional practices reflect understanding and respect for human diversity and promote effective services, advocacy, and social justice for all children, families, and schools.

· School psychologists integrate knowledge and professional skills across 10 areas of school psychology in delivering a comprehensive range of services in professional practice that result in direct, measurable outcomes for children, families, schools, and/or other consumers.
These 10 areas listed are highly interrelated and not mutually exclusive.
Philosophy:
The purpose of performance evaluation is two-fold: one, to enhance professional skills and development (a formative aim) and two, to assess professional ability and competence (a summative aim).   For both purposes, teaching practices are recorded, evaluated and discussed and employees' professional growth is documented.  Should significant deficiencies be noted, the district is committed to helping teachers improve their practice by crafting individual plans of improvement to ensure the highest quality of teaching and education.

THE FOLLOWING DEFINITIONS ARE USED: 

Distinguished:  

Recognized for excellence and respected for achievement, skill, knowledge, and talent.

Proficient:  

Highly competent in the art, skills and field of knowledge of the teaching profession.

   

Novice: 

Has the foundation expected by professional standards, but is not able to demonstrate application in every situation.  

Unsatisfactory: 
Does not meet acceptable standards of the profession.  Rating in the Unsatisfactory category must be supported by comment and/or documentation.


Not Applicable:

Unobserved or not applicable during the evaluation period.

	Domain I :  PLANNING AND PREPARING FOR STUDENT LEARNING
                                                          (practices that permeate all aspects of service delivery)


	1:  Data-Based Decision Making and Accountability

2:  Consultation and Collaboration


	I.1:  Data-Based Decision Making and Accountability

The school psychologist has knowledge of varied models and methods of assessment and data collection methods for identifying strengths and needs, developing effective services and programs, and measuring progress and outcomes. As part of a systematic and comprehensive process of effective decision making and problem solving that permeates all aspects of service delivery, the school psychologist demonstrates skills to use psychological and educational assessment, data collection strategies, and technology resources and applies results to design, implement, and evaluate response to services and programs. Examples of professional practices associated with data-based decision making and accountability include the following:


	Components
	Level of Performance 

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	1a:

Uses a problem-solving framework as the basis for all professional activities.
	Highly effective in using a problem-solving framework as the basis for all professional activities.


	Demonstrates the use of a problem-solving framework as the basis for all professional activities. 
	Demonstrates a limited use of a problem solving framework for all professional activities.
	Demonstrates minimal use of a problem solving framework for all professional activities.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	1b:

Systematically collects data from multiple sources as a foundation for decision-making and considers ecological factors (e.g., classroom, family, community characteristics) as a context for assessment and intervention in general and special education settings.
	Methodically collects data from multiple sources as a foundation for decision-making & thoroughly considers ecological factors (e.g., classroom, family, community characteristics) as a context for assessment and intervention in general and special education settings.

	Carefully collects data from a variety of sources as a basis for decision-making and clearly considers factors (e.g., classroom, family, community characteristics) as a context for assessment and intervention in general and special education settings.
	Collects data from sources as part of decision-making and considers ecological factors (e.g., classroom, family, community characteristics) as a context for assessment and intervention in either general or special education settings.
	Collects limited and random data for decision-making, considers few ecological factors (e.g., classroom, family, community characteristics) as a context for assessment and intervention in either general or special education settings.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	1c:  

Collects and uses assessment data to understand students’ problems and to select and implement evidence-based instructional and mental health services. 
	Collects and uses a wide range of assessment data to thoroughly understand students’ problems and to select and implement highly effective, evidence-based instructional and mental health services.
	Collects and uses various assessment data to appropriately  understand students’ problems and to select and implement useful evidence-based instructional and mental health services
	Collects and uses some assessment data to adequately understand students’ problems and to select and implement evidence-based instructional and/or mental health services.

	Collects and uses incomplete assessment data to try to understand students’ problems and to select and implement evidence-based instructional and/or mental health services to a limited degree.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	1d:  

Is part of an inter-disciplinary team, conducts assessments to identify and determine students’ eligibility for special education and other educational services.
	Highly participatory & an effective member of inter-disciplinary teams. Assessment methods are comprehensive, including summative and formative test instruments, administration & method-ologies to determine students’ eligibility for special education and other educational services as well as to define student strengths and needs. 


	Knowledgeable and contributing member of inter-disciplinary teams.

Uses a variety of assessment instruments & methodologies to gather data in areas needing consideration.  Data is used to identify students’ eligibility for special education and/ or other educational services.
	Fulfills the role and the responsibilities of the school psychologist, as a member of an inter-disciplinary team.  Demonstrates the ability to select and administer appropriate standardized assessment instruments to help determine students’ eligibility for special education and/or other educational services.  
	Demonstrates inconsistent understanding of the role and responsibilities of the school psychologist, as a member of an inter-disciplinary team.  Employs minimal skill in selecting and using various valid and reliable testing instruments.   Minimal skill in using assessments to help determine students’ eligibility for special education and/or  other educational services.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	1e:  

Uses valid & reliable formative assessment techniques to assess & monitor progress toward identified academic and behavioral goals, to measure responses to interventions, and to revise interventions as necessary.
	Demonstrates an extensive knowledge & use of reliable, valid, ongoing formative assessment tools and techniques (e.g., DIBELS, MBSP, AIMS web, BIPs) to progress monitor students’ academic and/or behavioral goals, measure responses to interventions, inform the problem-solving process, design & modify instruction to meet students’ needs, & effectively revise interventions.
	Appropriately uses a variety of valid, reliable and ongoing assessment tools and techniques to progress monitor students’ academic and/or behavioral goals, measure responses to interventions, inform the problem-solving process, design & modify instruction to meet students’ needs, and revise interventions,  as necessary.
	Demonstrates a basic knowledge and awareness of progress monitoring of academic and behavioral goals, using available tools to measure and revise responses to intervention.
	Demonstrates little or no knowledge of progress monitoring, problem-solving process, and assessment techniques and tools to evaluate progress toward academic and/or behavioral goals, measure responses to interventions, or revise interventions as necessary.
	


	I.2:  Consultation and Collaboration

The school psychologist has knowledge of varied models and strategies of consultation, collaboration, and communication applicable to individuals, families, groups, and systems and methods to promote effective implementation of services.  As part of a systematic and comprehensive process of effective decision making and problem solving that permeates all aspects of service delivery, school psychologists demonstrate skills to consult, collaborate, and communicate effectively with others. Examples of professional practices associated with consultation and collaboration include the following:  


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	2a:

Uses a consultative, collaborative problem solving process as a vehicle for planning, implementing, and evaluating services.
	Highly effective in using a consultative problem solving process for planning, implementing, & evaluating both academic and mental health interventions & services.
	Uses a consultative problem solving process for planning, implementing, & evaluating both academic and mental health interventions & services.
	Gives consideration of a consultative problem solving process for planning, implementing, & evaluating both academic and mental health interventions & services.

	Minimal use of a consultative problem solving process for planning, implementing, & evaluating both academic and mental health interventions & services.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	2b:

Effectively communicates information for diverse audiences, (e.g., parents, teachers, other school personnel, community agencies, and others).

	Presents & disseminates information clearly & accurately to targeted & diverse audiences in a wide variety of contexts.
	Effectively communicates information to targeted & diverse audiences in various contexts.
	Adequately shares information for to targeted & diverse audiences in most contexts.
	Limited in communicating information to either targeted or diverse audiences.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	2c:

Consults and facilitates communication & collaboration at the individual, family, group, and systems levels.
	Demonstrates highly proficient skills in communicating, collaborating, and consulting at all levels. Works effectively with others, making substantial contributions by participating in partnerships that extend beyond the school to the community.

	Establishes & maintains mutual & cooperative relationships to support consultation & collaboration efforts at most levels.  Participates in school, dept. and/or district events or projects, making a substantial contribution.  
	Adequately consults & collaborates at some levels.   Maintains cordial relationships with others to fulfill required & assigned duties. Participates in school, department, and/or district events/projects when specifically asked.
	Demonstrates negligible skills in consulting and collaborating with others.  Avoids or may have negative relationships with colleagues & administrators.  Does not become involved with collaborative partnerships unless specifically asked.   
	


	Domain I Comments:




	Domain II:  THE ENVIRONMENT FOR LEARNING
(Direct & Indirect Service Delivery for students, families, and schools)



	Systems Level Services: 

3:  School-Wide Practices to Promote Learning

4:  Preventive and Responsive Services

5:  Family-School Collaboration Services
6:  Diversity in Development and Learning 




	II.3:  School-Wide Practices to Promote Learning

The school psychologist has knowledge of school and systems structure, organization, and theory; general and special education; technology resources; and evidence-based school practices that promote learning and mental health. School psychologists, in collaboration with others, demonstrate skills to develop and implement practices and strategies to create and maintain effective and supportive learning environments for children and others. Professional practices associated with school-wide promotion of learning include the following:



	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	3a.

In collaboration with others,

incorporates evidence-based strategies in the design, implement-
ation, and evaluation of effective practices in areas such as discipline, classroom / school culture & climate, instructional support, staff development, school & agency involvement,  program evaluation, student transitions at all levels of schooling, grading, home–school partnership, etc. 


	Takes a leadership role in sharing and collaborating knowledge of school and systems structure and organization to affect change, disseminating evidenced-based practices in the design, implementation, and evaluation of practice and policies that promote learning and mental health in the areas listed.  
	Actively supports and is involved in collaborative efforts to share & incorporate knowledge of evidence-based strategies in the design, implementation, and evaluation of effective policies & practices that promote learning and mental health.  
	Involved in collaborating with others to develop, implement, and evaluate policies and practices that support learning and mental health. 
	Inadequate participation and collaboration to develop, implement, and evaluate policies and practices that support learning and mental health.  
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	3b.

Incorporates evidence-based

strategies when developing and delivering intervention programs to facilitate successful transitions of students from one environment to another environment (e.g., program to program, school to school,

age-level changes, and school to work transitions).

	Provides leadership and direction in this area.   Demonstrates extensive knowledge and practice in a initiating a collaborative model.  Encourages active engagement from all stakeholders.  Provides ongoing progress monitoring data. 
	Contributes appropriate and varied strategies when developing and delivering intervention ideas that facilitate successful transitions of students from one environment/setting to another.  Offers progress monitoring ideas.  
	Is involved in developing and delivering intervention programs to facilitate successful transitions of students from one environment/setting to another.  
	Limited and minimal involvement in developing and delivering intervention programs to facilitate successful transitions of students from one environment to another environment
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	3c.

Works collaboratively with other

school personnel to create and maintain a multi-tiered

continuum of services to support all students’ attainment of academic, social, emotional, and behavioral goals.

	Takes a leadership role in working collaboratively with others to create, implement, maintain, and evaluate a multi-tiered continuum of services to support the academic, social, emotional, and behavioral goals of all students. Attends & participates in professional development to extend a knowledge base.   


	Works effectively and efficiently with others to create, implement, maintain, and evaluate a multi-tiered continuum of services to support the academic, social, emotional, and behavioral goals of all students.
	Is involved in working with others to create, implement, maintain, and evaluate a multi-tiered continuum of services to support the academic, social, emotional, and behavioral goals of all students.
	Unproductive collaborative involvement & effort.  Demonstrates little knowledge and understanding of a multi-tiered continuum of services.  
	


	II.4:  Preventive and Responsive Services

The school psychologist has knowledge of principles and research related to resilience and risk factors in learning and mental health, services in schools and communities to support multi-tiered prevention, and evidence-based strategies for effective crisis response. School psychologists, in collaboration with others, demonstrate skills to promote services that enhance learning, mental health, safety, and physical well-being through protective and adaptive factors and to implement effective crisis preparation, response, and recovery. Examples of effective practices associated with preventive and responsive services include the following:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	4a.

Promotes recognition of risk and

protective factors that are vital to understanding & addressing systemic problems such as school failure, truancy, dropout, bullying, youth suicide, or school violence.
	Shows expertise & leadership in supporting colleagues, parents, professionals, and community in recognizing, understanding, and addressing resilience and risk factors in learning and mental health, including areas listed.  

	Shares information with stakeholders about resilience and risk factors in learning and mental health to help understand and address systemic problems, including those listed.  
	Promotes some systemic resilience and risk factors in learning and mental health.  When asked, helps address identified problems.  
	Does not promote or share information about resilience and risk factors relational to learning and mental health.  
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	4b.

Promotes wellness and resilience by (a) collaborating with other health-care professionals to provide a basic knowledge of behaviors that lead to good health for children; 
(b) facilitating environmental changes conducive to good health and adjustment of children; and (c) accessing resources to address a wide variety of behavioral, learning,

mental, and physical needs.

	Exceptional in promoting and facilitating wellness and resilience through the systematic implementation of (a), (b), and (c). 
	Effectively supports wellness and resilience by (a), (b), and (c).  
	Aware of the importance of wellness and resilience through collaborative efforts with others, considering environmental factors, and accessing available resources.  
	Ineffective in promoting wellness and resilience by either (a), (b), and /or (c).  
	


	II.5:  Family-School Collaboration Services

The school psychologist has knowledge of principles and research related to family systems, strengths, needs, and culture; evidence-based strategies to support family influences on children’s learning and mental health; and strategies to develop collaboration between families and schools. School psychologists, in collaboration with others, demonstrate skills to design, implement, and evaluate services that respond to culture and context and facilitate family and school partnerships and interactions with community agencies for enhancement of academic and social–behavioral outcomes for children. Examples of professional practices associated with family–school collaboration include the following:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	5a.

Promotes family, school, and community partnerships to enhance learning and mental health outcomes for students. 
	Assists in fully integrating families into assessment, intervention, and program planning activities. 
	Takes initiative to optimize family involvement and partnership.   
	Demonstrates knowledge of family influences affecting learning, achievement, and wellness in assessment, intervention, and program planning activities.  


	Demonstrates limited knowledge of family influences affecting students.  Does not promote home/school/community partnerships.  
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	5b.
Identifies diverse cultural issues, contexts, and other factors that have an impact on family–school partnerships and interactions with community providers, and address these factors when developing and providing services for families.
	Evidence of a broad knowledge base, background, experience, and sensitivity to variables impacting family-school-community partnerships.  Uses these skills to strengthen service delivery options for students.  


	Identifies and acts on various elements that effect family-school-community collaboration when considering and providing appropriate services to students.  
	Demonstrates knowledge & awareness of various factors that influence home-school-community communication. 
	Unable to identify the multiple dynamics of home-school-community relationships when attempting to provide services to students. 
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	5c.

Advocates for families and

support parents in their involvement in school activities, for both addressing individual students’ needs and participating in classroom and school events.
	Highly effective in advocating for families and reinforcing parental efforts to support their child’s needs and to participate in class & school activities. 
	Appropriately promotes family involvement in school.  
	Shows understanding of the importance of supporting family participation with school.  
	Intermittent effort in advocating for families.  Inconsistent in supporting parental involvement in school activities and events.
	


	II.6:  Diversity in Development and Learning

The school psychologist has knowledge of individual differences, abilities, disabilities, and other diverse characteristics; principles and research related to diversity factors for children, families, and schools, including factors related to culture, context, and individual and role differences; and evidence-based strategies to enhance services and address potential influences related to diversity. The school psychologist demonstrates skills to provide effective professional services that promote effective functioning for individuals, families, and schools with diverse characteristics, cultures, and backgrounds and across multiple contexts, with recognition that an understanding and respect for diversity in development and learning and advocacy for social justice are foundations for all aspects of service delivery. Examples of professional practices that promote and respect diversity include:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	6a.  

Applies understanding of the

influence of culture, background, and individual learning characteristics (e.g., age, gender or gender identity, cognitive capabilities, social–emotional skills, developmental level, race, ethnicity, national origin, religion, sexual and gender orientation, disability, chronic illness, language, socioeconomic status) when designing & implementing interventions to achieve learning and behavioral outcomes.

	Highly effective in applying knowledge, evidenced-based research, and understanding of diverse factors and characteristics when collaboratively designing, implementing, and evaluating academic and/or behavior interventions.  
	Appropriately applies knowledge & understanding of diverse factors and characteristics when designing, implementing, and evaluating academic and/or behavior interventions with others. 
	Shares information with others about diverse factors and characteristics when designing, implementing, and evaluating academic and/or behavior interventions
	Demonstrates little application of knowledge &/or understanding of diverse factors & characteristics of students.  Does not help others in the development and/or implementation of academic and/or behavior interventions.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	6b.

Fosters an inclusive and caring environment for learning in which students, staff, parents, & community are respected and valued.  


	Demonstrates leadership in fostering an inclusive and caring environment for learning in which students, staff, parents, & community are respected and valued.  
	Appropriately emphasizes the need for an inclusive and caring environment for learning in which students, staff, parents, & community are respected and valued.  
	Fosters an inclusive and caring environment for learning in which students, staff, parents, & community are respected and valued.  


	Minimally fosters an inclusive and caring environment for learning in which students, staff, parents, & community are respected and valued
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	6c.

Promotes fairness and social justice in educational programs and services.

	Highly effective in promoting fairness and social justice in educational programs and services.


	Appropriately promotes fairness and social justice in educational programs and services.

	Promotes fairness and social justice in educational programs and services.

	Does not consistently promote fairness and social justice in educational programs and services.

	


	Domain II Comments:




	Domain III:  SERVICE DELIVERY (TEACHING FOR LEARNING)

(Direct & Indirect Service Delivery for Students, Schools, and Families)

	Student Level Services
7:  Interventions and Instructional Support to Develop Academic Skills

8:  Interventions and Mental Health Services to Develop Social and Life Skills




	III.7:  Interventions and Instructional Support to Develop Academic Skills 

The school psychologist has knowledge of biological, cultural, and social influences on academic skills; human learning, cognitive, and developmental processes; and evidence-based curricula and instructional strategies.  School psychologists, in collaboration with others, demonstrate skills to use assessment and data collection methods to implement and evaluate services that support cognitive and academic skills. Examples of direct and indirect services that support the development of cognitive and academic skills include the following:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	7a. 

With other school personnel uses empirically based research on learning & cognition as well as assessment data to develop, implement, and monitor evidence-based instructional strategies to promote the attainment of core academic standards and improve students’ performance and achievement at the individual, group, and systems level.  
	Demonstrates knowledge of evidence-based interventions by including these principles in the development, implementation, and evaluation of academic interventions.  

Highly effective in working with others to ensure the attainment of core academic standard and improve performance/ achievement at the individual, group, and systems levels. 

Ensures that progress-monitoring systems are in place to determine intervention effectiveness and promptly takes action to adjust accommodations and/or modifications when progress monitoring data suggest the need to do so.

	Appropriately applies current research on learning, cognition, and instructional strategies at the individual, group, and systems levels.  

Collects, analyzes, and shares data from a variety of standardized & formative sources (e.g., social history, achievement trend data, interviews, personal communication, evaluation data, discipline history, etc.) 
…to inform decision-making, & guide the development & implementation of evidenced based instructional strategies that promote the attainment of core academic standards and improve students’ performance /achievement.  

Assists in monitoring measurable academic interventions.   


	Demonstrates knowledge & consideration of research on learning, cognition, and instructional strategies.  

Collects, analyzes, and uses straightforward assessment data from predictable sources.

 … sharing these with others,  when requested, to help develop and implement instructional strategies at the individual and group levels.  

Provides minimal monitoring and /or follow-up of academic interventions. 
	Shows minimal effort in working with others to promote improved instruction and student performance/achievement at the individual, group, or systems levels.  

Shows incomplete use of research and data in the development, implementation, and evaluation of evidenced-based instructional strategies. 

Uses rudimentary data (e.g., history and assessment data) to help develop instruction strategies. Does not participate in implementation or monitoring of academic interventions for students with individual needs. 
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	7b.

Promotes the principles of

student-centered learning to help students develop their individual abilities to be self-regulated learners, including the ability to set individual learning goals, design a learning process to achieve those goals, and

assess outcomes to determine whether the goals were achieved.
	Demonstrates extensive background knowledge of the principles of student-centered learning to maximize student performance, achievement, and adjustment. Effectively promotes these principles with colleagues and parents.
	In addition, adequately promotes the principles of student-centered learning to help students develop their individual abilities to be self-regulated learners, including the ability to set individual learning goals, design a learning process to achieve those goals, and assess outcomes to determine whether the goals were achieved.


	Demonstrates a basic awareness of the principles learning, instruction, and curriculum-based assessment of achievement performance and progress.  


	Demonstrates minimal skills which promote improvement of instruction and growth of achievement.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	7c.

Works with other school personnel to develop, implement, and evaluate effective interventions for increasing the amount of time students are engaged in learning.  


	Highly organized, detailed, and effective in working with teachers, support staff, and administrators to develop, implement, and evaluate effective interventions for increasing the amount of time students are engaged in learning, at the individual, group, and systems levels.

	Adequately supports school personnel and parents in the development, implement-ation, and evaluation of effective interventions for increasing student engagement in learning.  Shares a variety of strategies at the individual, group, and systems levels.  
	Shares basic information with school personnel regarding interventions strategies for student engagement in learning at the individual and group levels.  
	Shows limited knowledge & ability to help to develop, implement, and/or evaluate effective, research-based, interventions for increasing student engagement in learning.  Unorganized and/or unclear in efforts in this area.  
	


	III.8:  Interventions and Mental Health Services to Develop Social and Life Skills 

The school psychologist has knowledge of biological, cultural, developmental, and social influences on behavior and mental health, behavioral and emotional impacts on learning and life skills, and evidence-based strategies to promote social–emotional functioning and mental health.  School psychologists, in collaboration with others, demonstrate skills to use assessment and data-collection methods and to implement and evaluate services that support socialization, learning, and mental health.  Examples of professional practices associated with development of social, emotional, behavioral, and life skills include the following:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	8a. 

Integrates positive behavioral supports and mental health services with academic and learning goals, promoting a continuum of developmentally appropriate services.
	Demonstrates knowledge of evidence-based interventions by including these principles in the development, implementation, and evaluation of positive behavioral supports and mental health services.

Clearly articulates to teachers, support staff, administration, parents, & other professionals the successful integration of behavioral supports and mental health services with academic and learning goals with diverse individuals and groups.
Assists student(s) in determining appropriate goals, developing & implementing plans balanced with targeted strategies & spontaneity.   

	Demonstrates a variety of effective skills and strategies in integrating appropriate behavioral supports & mental health services with academic and learning goals. 

 Establishes & maintains a continuum of service delivery options that fosters open participation by student(s).   

Facilitates the process of working toward goals within a sound conceptual frame-work.  


	Shows evidence of a basic background, awareness, and set of skills in integrating behavioral supports & mental health services with academic and learning goals.  

Sets up a continuum of developmentally appropriate mental health / behavior intervention services.   

Facilitates the process in which students feel receptive to work toward targeted/desired goals.


	Demonstrates limited ability, knowledge, and/or experience in integrating a continuum of developmentally appropriate behavioral supports & mental health services, targeting academic/learning goals.  


	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	8b. 

Facilitates the design, delivery, and evaluation of behavioral and mental health interventions & supports that demonstrate appropriate ecological and behavioral approaches (e.g., positive reinforcement, social skills training, collaborative problem-solving, etc.) to help student(s) develop effective behaviors such as self-regulation, self-monitoring, planning/organization, empathy, healthy decision-making, etc. 


	Additionally, keeps up to date with research-based intervention strategies and theories, disseminating this information to others, as appropriate.   Ensures that progress monitoring systems are in place to determine intervention effectiveness; adjusts interventions & accommodations when progress monitoring data suggests the need.  Adept at analyzing, interpreting & communicating data to others.  
	Is organized, facilitating clearly developed interventions & supports that reflect collaborative consensus. Design and implementation show evidence of appropriate ecological and behavioral approaches and  are tailored to student(s) access skills that support learning (e.g., self-regulation, self-monitoring, making appropriate choices, time management, planning/ organizational skills, , etc. ).  Evaluates & adjusts interventions based on progress monitoring data.  


	Demonstrates basic knowledge, skills, and some experience in assisting in the design, delivery, and evaluating of social, emotional, behavioral, and/or mental health intervention plans and access skills that support the learning needs of student(s).  Communicates student needs & plans to appropriate school personnel.  
	Demonstrates limited knowledge, skills, and/or experience in helping in the design, delivery, and evaluation of behavioral and/or mental health interventions and supports.  Makes few suggestions for social, emotional, and/or behavioral options based on ecological or behavioral approaches.  
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	8c.

Uses systematic decision-making to consider antecedents, consequences, function(s), and potential causes of behavioral and mental health difficulties that may impede learning or socialization. 

	Highly effective in using systematic decision-making to consider antecedents, consequences, functions, and potential causes of behavioral and mental health difficulties that may impede learning or socialization. 


	In addition, uses appropriate assessment tools to generate hypothesis statements, identify target and replacement behaviors, behavior intervention strategies, and methods for measuring progress.  
	Demonstrates knowledge, understanding, and application of the functional approach to behavior assessment and systematic decision-making.  
	Minimal knowledge and application of the functional approach to behavior assessment and decision-making.
	


	Domain III Comments:




	Domain IV:  PROFESSIONAL RESPONSIBILITIES 


	9:  Research and Program Evaluation

10:  Legal, Ethical, and Professional Practice




	IV.9:   Research and Program Evaluation

The school psychologist has knowledge of research design, statistics, measurement, varied data collection and analysis techniques, and program evaluation sufficient for understanding research and interpreting data in applied settings.  The school psychologist demonstrates skills to evaluate and apply research as a foundation for service delivery and, in collaboration with others, uses various techniques and technology resources for data collection, measurement, and analysis to support effective practices at the individual, group, and/or systems levels. Examples of professional practices associated with research and program evaluation include the following:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	9a.

Evaluates and synthesizes a 
cumulative body of research findings as a foundation for effective service delivery.


	Demonstrates broad knowledge and skill in this area.  Evaluates, synthesizes and applies research as an automatic foundation for service delivery.  


	Frequently brings together research findings and applies to a variety of identified needs.  
	Some knowledge and experience in evaluating and synthesizing research; learning to apply as a foundation for service delivery.
	Minimal evidence of evaluating and applying research to practice.  
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	9b.

Applies knowledge of evidence -based interventions and programs in designing, implementing, and evaluating the fidelity and effectiveness of school-based intervention plans.  

	Automatically and extensively applies knowledge of evidence -based interventions and programs in designing, implementing, and evaluating the fidelity and effectiveness of school-based intervention plans.  

	Applies understanding of evidence -based interventions and programs in designing, implementing, and evaluating the fidelity and effectiveness of school-based intervention plans.  

 
	Aware of evidence -based interventions and programs when designing, implementing, and evaluating the fidelity and effectiveness of school-based intervention plans.  


	Limited understanding of evidence -based interventions and programs when designing, implementing, and evaluating the fidelity and effectiveness of school-based intervention plans.  


	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	9c.

Incorporates various techniques for data collection, measurement, analysis, accountability, and use of technology resources in evaluation of services at the individual, group, program and/or systems level.

	Extensively and thoroughly incorporates a wide variety of techniques, procedures, and systems for data collection, measurement, analysis, accountability, and use of technology resources in evaluation of services at the individual, group, program and/or systems level.


	Adequately incorporates various techniques for data collection, measurement, analysis, accountability, as well as the use of technology resources in the evaluation of services at the individual, group, program and/or systems level.


	Uses some methods for data collection, measurement, analysis, accountability, and some technology resources in the evaluation of services at the individual, group, program and/or systems level.


	Includes limited and minimal procedures for data collection, measurement, analysis, accountability, and use of technology resources in evaluation of services at the individual, group, program and/or systems level.


	


	IV.10:   Legal, Ethical, and Professional Practice

The school psychologist has knowledge of the history and foundations of school psychology; multiple service models and methods; ethical, legal, and professional standards; and other factors related to professional identity and effective practice as a school psychologist. The school psychologist demonstrates skills to provide services consistent with ethical, legal, and professional standards; engage in responsive ethical and professional decision-making; collaborate with other professionals; and applies professional work characteristics needed for effective practice as a school psychologist, including respect for human diversity and social justice, communication skills, effective interpersonal skills, responsibility, adaptability, initiative, dependability, and technology skills. Examples of legal, ethical, and professional practice include the following:


	Components
	Levels of Performance

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	10a.

Practices in ways that are

consistent with ethical, professional, and legal standards and regulations.
	Interprets questions of professional conduct and ethics.  Services as a resource to instruct others in understanding ethical issues and conduct.  


	Consistently adheres to the highest standards of professional practice.  
	Demonstrates proper professional conduct and standards.  
	Demonstrates minimal awareness and display of appropriate professional conduct and standards.
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	10b.

Consults with other School Psychologists for effective practice. 
	Invites & embraces active consultation for effective practice.  Shares best practice strategies, positively impacting the work of others.


	Appropriately uses consultation to enhance practice. 
	Gives consideration of consultation practices.  
	Resists and is defensive with supervision and mentoring efforts. 
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	10c.

Assists administrators, teachers, other school personnel, and parents in understanding and adhering to federal regulations, state statues, and local policies relevant to regular and special education.
	Demonstrated knowledge of state and federal regulations is both current and extensive.  Actively seeks ways to make sense of new or revised regulations for others.  Fully understands and abides by the legal and professional responsibilities pertaining to education.  


	Displays awareness of current state and federal regulations. Interprets and communicates knowledge of special education procedural due process to stakeholders.  Supports stakeholders in understanding and adhering to state and federal regulations.     
	Has some knowledge of state and federal regulations as they apply to regular and special education. Accesses resources to understand, interpret, and adhere to state and federal guidelines.  
	Demonstrates minimal knowledge of state and federal regulations.  
	

	
	Distinguished
	Proficient
	Novice
	Unsatisfactory
	N/A

	10d.

Engages in continuing education activities, lifelong learning, and formulate personal plans for ongoing professional growth.
	Demonstrates a consistent pattern of professional growth by participating in multiple and varied school/district professional development activities designed to improve content knowledge and pedagogical skills 

Is a life-long learner.  Reflects on and challenges self to continue to grow professionally by formulating personal plans for ongoing professional growth.  

Assumes a positive leadership role in seeking more effective ways to accomplish professional growth goals and improve the school/district.  


	Participates in required school/district professional development activities.

Seeks professional development opportunities to challenge self to grow, professionally.  

Actively reflects on improving school psychologist practices and setting new goals.  Finds ways to share best practice strategies with others; may even serve as a mentor.  

Assumes a positive leadership role within the department and school.  
	Participates in professional development opportunities to gain new skills.  

Seeks to improve practices.  Supports others in leadership roles.
	Does not engage in professional development activities other than those required for annual PIR or recertification.  Makes little effort to share knowledge with others or to contribute productively to school outcomes.  
	


	Domain IV Comments:




	Evaluator Comments: 



	Recommendations or Identified Deficiencies:




If “unsatisfactory” ratings are indicated, the staff member may request a conference with the evaluator for the purpose of mutually agreeing on what assistance the District may provide to the school psychologist for improvement. 
	Employee Comments:




Signing this evaluation form does not necessarily indicate agreement with the evaluation, but indicates that the evaluation has been shared with the employee.  The staff member may attach comments concerning the evaluation. 
_____________________________________________________________________

Employee Signature





Date

_____________________________________________________________________

Evaluator Signature





Date

___ Recommend for tenure status

___ Recommend for Evaluative Assistance Plan

___ Recommend for removal from Evaluative Assistance Plan

1

